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ABSTRACT 
 

Youtube is one of the platforms to convey knowledge through learning and teaching Arabic. 

Furthermore, the sharp increase in the use of Youtube occur when COVID-19 pandemic hit the 

country. This also affects education that causes it to be done through open and distance learning 

(ODL). However so, not all students are able to conduct ODL for Arabic language course 

smoothly. Moreover, Arabic speaking skills was rated at the lowest level among students who 

considers the Arabic language is difficult to master. Therefore, this study was conducted to 

identify the level of challenges faced by students in learning Arabic during ODL. In addition, 

it aims to produce Arabic speaking skills learning videos via Youtube during ODL. Finally, an 

analysis for the student’s tamthiliy videos was conducted to improve Arabic speaking skill 

during ODL. This study is a survey-based research by using questionnaires and documents. 

The questionnaire instrument was used to identify the challenges and Youtube usage level 

among 300 students selected by random sampling from UiTM Melaka Branch. Whereas the 

documents were used to develop instructional video and analyse tamthiliy video. The collected 

data was then analysed descriptively and presented in the form of tables and diagrams. The 

findings that there were challenges faced by students in learning the Arabic language through 

ODL during the COVID-19 pandemic. Nevertheless, the development of learning videos and 

tamthiliy helps students to master Arabic speaking skill well in ODL learning. This study 

suggests future research to investigate the challenges aspects faced by Arabic language 

lecturers during COVID-19 pandemic and develop interactive teaching materials that is 

suitable for current situation. 

 

Keywords: Youtube video, Arabic language, challenges, online distance learning (ODL), 

COVID-19 

 

INTRODUCTION 

 

Open and distance learning (ODL hereinafter) begins when there is an offering for learning 

courses conducted by an educational institution. The United Nations Educational Scientific and 

Cultural Organisation (UNESCO) (2002) defines ODL as a reflection of the many lessons 

conducted by a person in separate time and space from the students. The purpose of ODL is to 

go beyond the scope of breadth and diversity encompassing several aspects like elements, 

curriculum and access (Malaysian Qualification Agency, 2013). 

On March 11, 2019, an official statement by World Health Organisation (WHO) has 

clarified that a total of 114 countries was infected by COVID-19 with 4291 deaths occurred. 

As a result, many countries have had to adapt to a new norm of life in order to break the chain 

of the pandemic. Malaysia was also affected by the COVID-19 pandemic (Sheth, 2020). This 

effect has caused all parties including education ministry to worked tirelessly together to solve 

the issue (Greenhow & Chapman, 2020; Hall et al., 2020; Jha & Arora, 2020; Kessler et al., 
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2020; Upadhyay & Lipkovich, 2020). Among the effects that have occurred were the higher 

learning institutions being closed temporarily and gradually(Kamal et al., 2020). Therefore, a 

new norm approach needs to be done by adopting ODL concept. Hence, most learning courses 

are now conducted through ODL (Kaden, 2020) including Arabic language (Olimat, 2020). 

Arabic language is one of the subjects offered at Universiti Teknologi MARA (UiTM 

hereinafter) that involves four skills to be mastered (Anuar, 2016). Among the skills are 

listening, reading, writing and speaking skills. Linguistic such as phonetic, morphology and 

grammar (Baharun et al., 2020) should be prioritized in such skills. However, Arabic speaking 

skills were rated the lowest among students (Anuar, 2016). During the process of learning 

Arabic language through ODL, there are a variety of platforms used. One of the initiatives is 

by using Youtube through video-based learning. The usage of Youtube has increased 

dramatically during the COVID-19 pandemic. This is because most lessons were conducted 

online to replace physical learning (Boon, 2020) in order to prevent this pandemic from 

spreading (Sawitri, 2020; Sepasgozar, 2020). However, not all students are able to conduct 

ODL smoothly. Moreover, Arabic speaking skills were rated the lowest among students (Anuar, 

2016) and students consider Arabic as difficult to master (Kaseh et al., 2010; Azman & Soon, 

2011; Kaseh & Muhammad Faiz, 2018). Therefore, the objective of this study is to identify the 

level of challenges faced by students in learning Arabic language during ODL. In addition, it 

also aims to produce Arabic speaking skills learning videos through Youtube during ODL. This 

study needs to be done in order to overcome the Arabic speaking skills problems faced by 

students especially during COVID-19 pandemic era. 

 

LITERATURE REVIEW 

 

In the era of 21st century, the use of Information and Communication Technology (ICT) has 

become more frequent due to the needs and changing of time (Sheth, 2020; Upadhyay & 

Lipkovich, 2020). Especially in the era of Industrial Revolution 4.0 in which everything 

requires the use of applications and media as accessibility. Those who chose not to catch up 

with the development of time, will be left behind. 

Learning process also faced a major change in rapid development of globalisation. This 

matter showed that today’s learning process has to undergo the adaptation of technological 

elements as an impact from the revolution. Since the hit of COVID-19 pandemic, the learning 

process had to be carried out on a non-face-to-face approach. Nevertheless, this issue does not 

exclude the aim to convey knowledge to students. Using a variety online software is a 

convenient way in ODL. The media application that is often used by lecturers nowadays is 

Youtube to produce videos. Video-based learning as a teaching aid is now seen as a common 

method among lecturers. This is because the media application can be used freely and easy to 

manage (Sawitri, 2020). In addition, the use of application in media format could also attract 

attention and entertaining for students (Muna, 2016; Maimum Aqsha Lubis et al., 2019). Not 

only that, but lecturers could also manage classes easily, give instructions and assess students 

remotely even online. The use of Youtube can also be utilised due to the various video content 

based on the lesson syllabus (Muna, 2016). While Muna (2016) gives a broader view on the 

use of technology in attracting the student’s interest and interaction. Based on these factors, the 

positive effect on the student’s achievement for Arabic language increases (Muna, 2016). 

Besides that, strategy to increases Arabic speaking skills among students are done 

through the use of mind map for introduction of vocabularies. Students are guided by the 
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teacher to be able to pronounce and write the words correctly (Rahmawati et al., 2020). Once 

the students have mastered the vocabulary, they need to construct simple sentences using the 

vocabularies. This strategy is also used by Mohammed et al. (2012), Ghani et al. (2017) and 

Omar & Al-Tashi (2018). The results showed that using mind map as strategy in helping 

student’s skills to write sentences to be more effective during the Arabic language speaking 

process (Rahmawati et al., 2020).  

Additionally, using video as a strategy (Aburezeq, 2020; Asbulah et al., 2019) among 

students was done in order to increase speaking skills for Arabic language. Two groups of 

students were formed, one group used the video and the other did not. The study found that the 

student’s performance in speaking skills were better than the group of students who did not use 

the video. This is due to the student’s high motivation factors to be interested in speaking 

Arabic when the teachers used video as teaching aid (Aburezeq, 2020). Based on the positive 

effects towards video-based learning for speaking skills, the selection of videos in Youtube 

was conducted to assess its suitability to the public. As a result, a total of 40 videos has helped 

improve Arabic speaking skills among students as it met the guidelines given as well as the 

labelling the videos as educational videos (Hassounah et al., 2019). A study by Ritonga et al. 

(2020) focused on the use of technology such as social media, video and Youtube specifically 

on reading skills in Arabic. The results showed that technology-based teaching aids were more 

significant than without the use of technology. A variety of approach with the use of technology 

is more preferred by students with additional explanations from the lecturers (Ritonga et al., 

2020). 

A study by Rahil & Harun (2016) examined the uuse of Youtube during Arabic language 

learning on the aspect of listening skills among 30 selected students. The findings showed that 

the use of Youtube helped students to learn listening skills in Arabic. Moreover, many 

respondents agreed that Youtube encourages student’s self-potential and interest in the Arabic 

language. Research by Ilmiani et al. (2020) however is slightly different from Rahil & Harun 

(2016). The study investigates the problems in learning Arabic with the use of interactive 

multimedia method. The study also proved that students have a lot of challenges in learing 

Arabic, but the use of Youtube can motivate and attract student’s interest to continue improving 

their proficiency in Arabic language. This is due to the factors of interactive learning 

environment and technology-based teaching aids that are interesting (Ilmiani et al., 2020). 

Therefore, this study looks from the aspect of challenges faced by students to speak in Arabic 

during ODL amidst COVID-19 situation through the use of video on Youtube as a significant 

and useful medium to students. 

 

RESEARCH METHODOLOGY 

 

This study uses quantitative research through descriptive survey research by using a 

questionnaire designed to achieve the objectives of the study. Quantitative research is objective 

as the data collected in the form of numbers or score values will be then analysed by statistical 

analysis (Iwan Hermawan, 2019). The use of quantitative research is also more systematic 

through the implementation that consist of the research objective and its relationships between 

the two. To conduct this study quantitatively, a questionnaire instrument was designed that 

includes three parts namely the respondent’s demographics, the challenges faced by 300 

students who took Arabic language courses in the October 2020-February 2021 session. The 

respondents were selected through random sampling to represent the student population in 
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UiTM Melaka Branch which also represents the southern zone population. The selection of the 

population was also based on the initial problems that lead to student’s weak speaking skills in 

Arabic (Anuar, 2016). 

There were 13 items presented in the questionnaire that includes challenges faced by 

Arabic language students during ODL. Meanwhile, 15 items were constructed to identify the 

extent in which the use of Youtube can help improve Arabic speaking skills among students. 

The questionnaire was later distributed after the students had the learning process based on 

videos on Youtube and after the students produced a tamthiliy video. Each item in this 

questionnaire was answered by the respondents using four Likert scales namely ‘Strongly 

Disagree with a score of 1 point, ‘Disagree’ with a score of 2 points, ‘Agree’ with a score of 3 

points and ‘Strongly Agree’ with a score of 4 points. The analysis only focuses on the highest 

scale and mean to show the research findings. 

The collected data were then analysed descriptively using mean scale interpretation and 

presented in tabulate form. While tamthiliy video analysis was analysed in percentage also in 

tabulate form. A descriptive survey can help elaborate the issues and problems from various 

perspectives especially on phenomena involving aspects of opinions, attitudes, behaviours, 

perceptions and feelings (Creswell, 2005). While the development and implementation of 

learning videos are adapted from previous studies but then applied in student’s Arabic speaking 

process (Nimah, 2013). For analysing tamthiliy videos, a total of 6 groups of students were 

randomly selected from the 300 students involved in this study. These 6 groups are sufficient 

to answer the research question especially in explaining that at least a research group needed 

one group for data collection (Creswell, 2005). 

 

RESEARCH FINDINGS 

 

This research uses descriptive analysis of mean scores namely high, medium and low levels 

(Zainudin et al., 2007). The interpretation of the mean score can be seen in Table 1. 
 

Table 1: Mean score interpretation 

 

Level Mean score 

High 3.01 – 4.00 

Medium 2.01 – 3.00 

Low 1.00 – 2.00 

 
Source: Zainudin et al. (2007) 

 

Table 1 shows that the mean score of 3.01 – 4.00 as high level, mean score of 2.10 – 3.00 

as moderate level, and 1.00 – 2.00 as low level. 

 

Challenges 

 

The research findings for respondent’s demographic and the level of challenges faced by 

students in learning Arabic during ODL can be seen in Table 2 as below: 
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Table 2: Respondent’s Demographic 

 

No. Respondent’s demographic 

A1 Current year of study Year 1 Year 2  Year 3  Year 4 

59.7% 35.2% 4% 3% 
 

A2 Current semester  1 2 3 4 5 

49.2% 24.7% 12% 13.4% 0.7% 
 

A3 Basic knowledge of Arabic Ya (%) Tidak (%) 

76.3 23.7 
 

A4 Equipment T L T D M E K L 

94% 92% 7% 8% 17.1% 66.2% 33.1% 34.8% 

 

Table 2 shows the demographics of the respondents. Item A1 shows the students who 

experienced ODL October 2020 – February 2021 session, 59.7% consist of Year 1 students, 

35.2% Year 2 students, 4% Year 3 students, and 3% Year 4 students. While students in 

Semester 1 were 49.2%, 35.2% were in Semester 2, 12% were in Semester 3, 13.4% were in 

Semester 4, and 0.7% were in other semesters. This indicates that the majority of the students 

consist of Year 1 and Semester 1 students. Item A3 showed that 76.3% had basic knowledge 

of Arabic and another 23.7% were otherwise. This proves that many students have studied 

Arabic and have a basic knowledge. Item A4 on the other hand is about the equipment used by 

students to learn Arabic during ODL which are mobile phones (94%), laptops (92%), tablets 

(7%), desktops (8%), microphones (17.1%), earphones (66.2%), cameras (33.1%), and lights 

(34.8%). Thus, the data shows that mobile phones and laptops are the most important tools that 

most students use during Arabic language learning for ODL. The other equipment is as 

additional accessories such as microphones, earphones, cameras and lights. Next, the analysis 

discusses on the challenges faced by students during ODL for Arabic language course. 

 
Table 3: Challenges faces by students for Arabic language course during ODL 

 

B Challenges 1(SD) 2(D) 3(A) 4(SA) Mean Level 

B1 Unsatisfactory voice and video 

quality  

23.7 

(71) 

43.5 

(130) 

21.1 

(63) 

11.7 

(35) 

2.20 Medium 

B2 Inconvenience environment for 

house / hostel / nearby area  

15.1 

(45) 

33.9 

(101) 

37.6 

(112) 

13.4 

(40) 

2.47 Medium 

B3 Disturbance from others 26.1 

(78) 

36.5 

(109) 

28.1 

(84) 

9.4 

(28) 

2.20 Medium 

B4 Roommates conducting online 

learning at the same time and place  

57.4 

(171) 

29.5 

(88) 

8.7 

(26) 

4.4 

(13) 

1.59 Low 

B5 Noisy atmosphere / environment 25.2 

(75) 

38.6 

(115) 

27.5 

(82) 

8.7 

(26) 

2.18 Medium 

B6 Need to study outside the house  49.3 

(147) 

31.9 

(95) 

12.8 

(38) 

6 

(18) 

1.74 Low 

B7 Less watch recorded session  30.9 

(92) 

41.9 

(125) 

22.1 

(66) 

5 (15) 2.00 Low 

B8 Limited Internet data 23.8 

(71) 

24.5 

(73) 

27.5 

(82) 

24.2 

(72) 

2.50 Medium 

B9 Unsatisfactory Internet connection  18.7  

(56) 

33.4 

(100) 

33.1 

(99) 

14.7 

(44) 

2.43 Medium 

B10 COVID-19 pandemic quarantine  71.8 

(214) 

12.1 

(36) 

10.4 

(31) 

5.7 

(17) 

1.49 Low 

B11 Flooded house  84.2 

(251) 

10.4 

(31) 

3.4 

(10) 

2 (6) 1.22 Low 
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B12 Equipment malfunctions  38.9 

(116) 

36.9 

(110) 

18.1 

(54) 

6 (18) 1.90 Low 

B13 Lack of motivation 58.4 

(174) 

28.5 

(85) 

7.4 

(22) 

5.7 

(17) 

1.60 Low 

 

Table 3 shows item B4, a total of 171 students (57.4%) strongly disagreed with 

roommates conducting online learning at the same time and place with a mean score of 1.59. 

Next, item B6 shows a total of 147 students (49.3%) strongly disagreed that students should 

study outside the house with a mean score of 1.74. While item B7, a total of 92 students (30.9%) 

strongly disagreed that they less watching the recorded session with a mean score of 2.00. Then, 

item B10 with a total of 214 students (71.8%) strongly disagreed with the statement of 

quarantine due to COVID-19 infection with a mean score of 1.49. Item B11 with a total of 251 

students (84.2%) strongly disagreed that flooded houses a mean score of 1.22. While item B12, 

116 students (38.9%) students strongly disagreed with the malfunction of equipment with a 

mean score of 1.90. Finally, item B13 with a total of 174 students (58.4%) were strongly 

disagreed with lack of motivation with a mean score of 1.60. Thus, the items B4, B6, B7, B10, 

B11, B12 and B13 mentioned indicated that the mean scores were at a low level. 

While item B1, a total of 130 students (43.5%) did not agree with unsatisfactory voice 

and video quality with a mean score of 2.20. Item B2 found that a total of 112 students (37.6%) 

agreed with inconvenience environment for home, hostel or nearest area with a mean score of 

2.47. While item B3, disturbance from others shows 109 students (36.5%) disagree with a mean 

score of 2.20. Item B5, with a total of 115 students (38.6%) disagreed with noisy atmosphere 

or environment with a mean score of 2.18. Next, item B8 with a total of 82 students (27.5%) 

agreed with limited Internet data with a mean score of 2.50. Finally, item B9 with a total of 

100 students (33.4%) did not agree with unsatisfactory Internet connection with a mean score 

of 2.43. Concisely, the level of challenges for items B1, B2, B3, B5, B8 and B9 were at a 

moderate level. 

Overall, it can be seen that challenges that includes roommates conducting online 

learning at the same time and place, having to study outside the house, less watching the 

recorded sessions, quarantine due to COVID-19 infection, flooded house, malfunction of 

equipment and lack of motivational drive during Arabic language lesson through ODL is at a 

low level. While challenges while learning Arabic language through ODL that includes 

unsatisfactory voice and video quality, inconvenience environment at home, hostel and nearby 

area, disturbance from others, noisy atmosphere as well as unsatisfactory Internet connection 

are at a moderate level. Hence, students do have their own challenges and there are no 

challenges marked at a high level. 

 

Development of Learning Videos   

  

This study developed a learning video using Microsoft PowerPoint recordings (MPP 

hereinafter). The development of this video aims to introduce the vocabularies and content 

titles of the Arabic language to the students before the students use it in the speech through the 

production of tamthiliy video. Learning videos and tamthiliy were shown on Youtube. There 

are three phases to develop the learning videos namely the development phase of the 

presentation materials, the phase of recording learning videos, and the phase of showing the 

learning videos to students on Youtube. The theory of learning process through this video was 

adapted through the study conducted by Nimah (2013).  
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The development phase of video materials using MPP begins with the title, learning 

outcomes, content and conclusion. There are 6 learning video titles that covers the entire topic 

namely greetings, studies, living environment, family occupational, food and beverages, as 

well as daily activities. The phase of recording learning videos has a duration between 20 to 25 

minutes. Afterwards, the video was uploaded on Youtube. The Arabic language learning video 

can be seen in Figure 1 below: 
 

Figure 1: Arabic language learning video 

 

 
 

Source: Ijlal (2020) 

 

Next is the phase of showing the learning videos to students through Youtube. Students 

were exposed to Arabic vocabularies according to themes through the activity of listening to 

the correct pronunciation. Through the video on Youtube as well, the lecturer explained simple 

sentences to converse with fellow students. After showing the learning videos, students have 

to recite the vocabularies and have a dialogue with their fellow friends under the guidance of 

the lecturer. In this part, interaction between students and lecturers occurred during the ODL 

by using social media as a platform. To improve the use of simple sentences learned to speak 

Arabic, students need to construct dialogue scripts in pairs. Other activities involved in the 

process were reading, listening and writing exercises. Through Youtube, exercise activities, 

Q&A session, games, singing, presentations and discussions are also emphasised. 
 

Tamthiliy Video  

  

Next, in order to improve Arabic speech during ODL, students were asked to construct dialogue 

scripts in pairs based on the chosen theme with the guidance of the lecturer. Students need to 

construct short and long dialogues. Lecturers then reviews the dialogue scripts and the student’s 

dialogue reading. In the next process, students have to memorise the dialogue, act it out with a 

friend and record it. The recording results has been uploaded on Youtube and the tamthiliy 

video can be seen in Figure 2 below: 
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Figure 2: Tamthiliy video 

 

 
 

Source: Tamthiliy Video (2021) 

 

The student’s assessments are done based on the rubric which already been determined 

that includes pronunciation, intonation, fluency and confidence during speech (Pentaksiran 

Bahasa Arab, 2017).  
 

Table 4: Assessment marks for Arabic speech 

 
Group Marks 

A 93.3% 

B 60% 

C 73.3% 

D 93.3% 

E 93.3% 

F 93.3% 

 

Table 4 above shows that four groups have achieved the highest scores namely group A, 

D, E and F with a percentage of 93.3%. The second highest score obtained was by Group C 

with 73.3%. Finally, the lowest obtained score was by Group B which was 60%. Based on the 

rubric (Pentaksiran Bahasa Arab, 2017), group A, D, E and F were categorised as excellent. 

While group C and B are categorised as moderate groups. On the other hand, no group was 

considered as weak. After the implementation phase of tamthiliy video was conducted, a 

questionnaire was given to assess the student’s perceptions on the strategies to improve Arabic 

speech through videos on Youtube during ODL. The level of Youtube usage can been in Table 

5 below: 
 

Table 5: Usage level of Youtube 

 

C Usage level of Google Meet and 

Youtube 

1(SD) 

% 

2(D) 

% 

3(A) 

% 

4(SA) 

% 

Mean Level 

C1 Interesting and interactive video 

materials on Youtube helps to 

understand the Arabic language 

1 3.7 42.3 53 3.47 High 
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C2 Lecturer’s explanation presented on 

Youtube helps to understand the Arabic 

language 

1 3 40.5 55.5 3.50 High 

C3 Rewatching the videos and doing 

assignments helps to understand Arabic 

3 6.7 41.8 48.5 3.35 High 

C4 Q&A activities help to understand 

Arabic 

0.7 6.4 45.8  47.2 3.39 High 

C5 Singing activity and memorising 

method using formula on Youtube helps 

to improve Arabic vocabulary 

4.1 14.2 47.1 34.6 3.12 High 

C6 Language game activities on Youtube 

helps to remember Arabic 

2 9.4 51.5 37 3.26 High 

C7 Activities like sentence composing, 

words translating, words correcting and 

answering questions from passages on 

Youtube helps proficiency to write in 

Arabic 

0.7 4.7 45.6 49 3.42 High 

C8 Words listening activity on Youtube 

helps to master the Arabic language 

0.7 6.7 47.1 45.5 3.37 High 

C9 Tamthiliy video activities on Youtube 

helps proficiency to speak in Arabic 

0.7 5.1 48.8 45.5 3.38 High 

C10 Exercise activities on Youtube helps to 

enhance Arabic language 

0.3 3.7 44.3 51.7 3.47 High 

C11 Acting activities on Youtube help 

improve the Arabic language 

0.7 5.4 49.8 44.1 3.37 High 

C12 Student’s presentation activities done 

through Youtube helped improve the 

Arabic language 

1.3 9 50.8 38.8 3.27 High 

C13 Using notes and textbooks on Youtube 0 1.3 36.9 61.7 3.60 High 

C14 Discussion activities 1 8.8 52.9 37.4 3.26 High 

C15 Motivation by lecturer 0.7 5.7 43.8 49.8É 3.43 High 

 

Table 5 shows the level of usage for Youtube. For item C1, a total of 53.0% students 

strongly agreed that video materials on Youtube helped to understand Arabic with a mean score 

of 3.47. For item C2, a total of 55.5.% students strongly agreed that lecturer’s explanation 

presented on Youtube has helped to understand Arabic with a mean score of 3.50. Additionally, 

item C3 has a total of 48.5% students strongly agreed to rewatch the video and do assignments 

to help understand Arabic with a mean score of 3.35. For item C4, as many of 47.2% students 

strongly agreed that Q&A activities through Google Meet and Youtube help understand Arabic 

with a mean score of 3.39. Item C5 on the other hand, 47.1% of students agreed that singing 

activity and memorising method using formula through Google Meet and Youtube has helped 

to improve Arabic vocabulary with a mean score of 3.12. 

Next, for item C6, a total of 51.5% students agreed that language game activities on 

Youtube helped them remember Arabic with a mean score of 3.26. As for item C7, a total of 

49.0% students strongly agreed that the activities of sentence composing, word translating, 

words correcting and answering questions from passages on Youtube helped them to be 

proficient to write in Arabic with a mean score of 3.42. Item C8 has a total of 47.1% students 

who agreed that words listening activity on Youtube helped to master the Arabic language with 

a mean score of 3.37. Additionally, item C9 has about 48.8% students who agreed that tamthiliy 

video activity on Youtube helped to speak Arabic fluently with a mean score of 3.38. 



 

Special Issue: Vol. 18. No.4 (2021). 188-202. ISSN: 1823-884x  
Theme: New Media, Culture anda Social Learning 

  

197 

 

  

Furthermore, item C10 showed as many as 51.7% students who strongly agreed that exercise 

activities on Youtube helped enhancing the Arabic language with a mean score of 3.47. 

In addition, item C11 has a total of 49.8% of students who agreed that acting activities 

on Youtube helped improve their Arabic language with a mean score of 3.37. Next, item C12 

has as many of 50.8% students agreed that student’s presentation activities done through 

Youtube helped improve the Arabic language with a mean score of 3.27. Besides that, for item 

C13, as many as 61.7% students strongly agreed to using notes and textbooks from Youtube. 

While item C14 shows a total 52.9% students agreed to ask lecturers when they do not 

understand or confused with a mean score of 3.26. Finally for item C15, 49.8% students 

strongly agreed to be motivated by lecturers through Youtube with a mean score of 3.43. Hence, 

items C1, C2, C3, C4, C5, C6, C7, C8, C9, C10, C11, C12, C13, C14 and C15 shows that the 

usage of Youtube was at a high level and that it helped students to master speaking skills in 

Arabic well. 
 

DISCUSSION 

 

The first objective of this study was to identify the level of challenges faced by the students in 

learning Arabic through ODL during COVID-19 pandemic. Based on the research findings, it 

showed that the challenges faced by students were their roommates conducting online learning 

at the same time and place, the need to study outside the house, less watching the recorded 

session, quarantine dure to COVID-19 infection, flooded house, equipment malfunction, as 

well as lack of motivation during Arabic language lesson through ODL. However so, these 

challenges did not have a significant impact on the students as a whole because it is marked at 

a low level. There are only a handful of students facing the stated challenges. While the 

challenges like unsatisfactory voice and video quality, inconvenience environment for house, 

hostel or nearby area, disturbance from others, noisy atmosphere, as well as unsatisfactory 

Internet connection during Arabic language lesson through ODL show a moderate level. This 

could mean that despite the challenges faced by the students they still continue to learn the 

Arabic language. Although, the students have slight challenges, it does not prevent them from 

joining Arabic language classes. The research findings also indicate that the challenges listed 

are not at a high level proving that students do have the ability to counter the challenges well. 

The findings also add to the findings of other studies such as by Rahil & Harun (2016) which 

only focus on the challenges of listening skills in Arabic language and another study by Ilmiani 

et al. (2020) that was done from the aspect of challenges in mastering the Arabic language. 

Internet challenges by students were also found to support a study by Boon (2020) which 

provided new findings specific to Arabic language students. While the approach of game 

activities also has a positive effect on students (Sahrir & Alias, 2011). This can be emphasised 

through studies done by Majid & Huda (2020), Prambayun et al. (2016), Pratomo, (2018), 

Rahardja et al. (2018), Rohaila & Fariza (2017), Siti Rohani Jasni et al. (2019), and Sitorus 

(2016).  

The second objective of this study is to develop Arabic language learning videos on 

Youtube during ODL. The videos were produced to help improve student’s speaking ability on 

an entire topic like greetings, studies, home environment, family occupational, food and 

beverages, and daily activities. The strategy used was not only to focus on Arabic speaking 

ability, but indirectly involves reading, listening and writing skills. Since the COVID-19 

pandemic limits the environment for students to speak Arabic to be less frequent, the approach 
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of producing learning videos matched student’s learning outcomes was carried out. Afterwards, 

the students also produced tamthiliy videos with their classmates to let their speaking skills to 

be mastered well. This study gives an overall aspect on listening, reading and writing skills in 

order to improve their Arabic speaking ability. Hence, this study provides a new addition from 

the study of Hassounah et al. (2019), Asbulah et al. (2019) and Muakhiroh (2020) because the 

materials used was from the lecturer in addition to using other videos from Youtube. While the 

slides materials used in the learning videos has the feature of mind map, with interesting colours 

and various designs further strengthen the study of Rahmawati et al. (2020) who used MPP in 

the form of a mind map. 

Finally, the third objective aims to analyse the student’s tamthiliy videos in order to 

improve their Arabic speaking skills during ODL. The findings showed that out of 6 groups of 

students who produced the Arabic speech plays, four of the groups managed to obtain high 

marks, while the other two videos obtained moderate marks. Hence, the score acquisition 

factors were high and medium due to several factors that help students improve their Arabic 

speaking ability during ODL namely interesting and interactive teaching materials video, 

lecturer’s explanation, rewatching videos, Q&A session, singing activities, memorising 

method using formulas, language game activities, sentence composing activities, words 

translating, words correcting, answering questions from passages, word listening activities, 

simulation activities, exercise activities, acting activities, student’s presentation activities, use 

of notes and textbooks, discussion activities as well as motivational encouragement by lecturers. 

The research findings show that these factors lead to the use of Youtube at a high level 

and affects students’ interest to continue conversing in Arabic even during ODL. In turn, it can 

improve students’ proficiency in Arabic well. This is also a series of studies by Muna (2016) 

that examine the impact of technology on the interests, interactions and achievements of Arabic 

language students. Not only that, explanation activities by the lecturers have also shown to be 

more effective with the use of technology like Youtube. This point has been emphasised in a 

study done by Ritonga et al. (2020) who support the idea that technology helps both lecturers 

and students to achieve their objectives. 

These findings have proven that this study is a current study of a different challenges and 

factors from the studies of Maimum Aqsha Lubis et al. (2019), Rahil and Harun (2016), as well 

as Ilmiani et al. (2020). According to Aburezeq (2020), Asbulah et al. (2019) and Sawitri 

(2020), videos have also helped lecturers as it has the capacity of being a tool and motivational 

influence on students. Therefore, this study further strengthens the support to the findings of 

the study. 

Overall, this study succeeded in achieving all the objectives. While students were able to 

overcome the challenges wisely and with their own efforts, the role of lecturers also has an 

important impact on the Arabic learning process during ODL through the use of Youtube 

especially on the speaking aspect. Activities, teaching aids and teaching delivery approaches 

carried by the lecturers need to be improved constantly in order to help the students. 

 

CONCLUSION 

 

Overall, Youtube usage level has dramatically increased during the COVID-19 pandemic. 

Current technological development in the education field has make ODL to be more interesting 

and practical. Arabic language learning activities through Youtube can improve students’ 

understanding. In fact, it can facilitate the teaching process by lecturers for students even by 
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ODL. At the same time, lecturers should also improve their knowledge regarding their teaching 

approaches to be more interactive and interesting. This can attract students’ interest and 

encourage them to improve their proficiency in Arabic. Teaching aids could also facilitate 

lecturers to conduct Arabic language lesson in ODL. However, lecturers need to constantly 

improve the quality and teaching methods accordingly to the situation so that the learning 

outcomes could be achieved. 

This study proposed to investigate aspects of the challenges faced by Arabic language 

lecturers. Additionally, it is also recommended to develop appropriate teaching materials to be 

used during ODL in order to help students master the Arabic language well. This has now 

become a necessity as the technological development from time to time brings an advancement 

to education especially the Arabic language. 

 

ACKNOWLEDGEMENT 

 

This study is one of the research findings for Innovative Learning in Arabic Language and 

Islamic Civilisation Research Group, UiTM Melaka Branch. 

 

REFERENCES 

 
Aburezeq, I. M. (2020). Using Participatory Video as an Instructional Tool to Develop Arabic Speaking 

Skills: Its Impact and Attitudes towards it. Journal of Educational and Psychological Studies 

[JEPS], 14(2), 307. https://doi.org/10.24200/jeps.vol14iss2pp307-325 

Asbulah, L. H., Aladdin, A., Lubis, M. A., & Sahrim, M. (2019). Strategi Pembelajaran Kolokasi 

Bahasa Arab dalam Kalangan Pelajar Universiti Awam Malaysia (Arabic Collocation Learning 

Strategies among Students of Malaysian Public Universities). GEMA Online® Journal of 

Language Studies, 19(2), 139–159. https://doi.org/10.17576/gema-2019-1902-09 

Azman Che Mat, & Soon, G. Y. (2011). Cabaran –cabaran Dalam Pengajaran Bahasa Arab sebagai 

bahasa asing pilihan di IPT: Kajian kes. Asian Journal of Teaching and Learning in Higher 

Education, 2(2), 9–21. 

Baharun, H., Rahman, S. A., Ahmad, H., Saad, N. S. M., & Jamal, I. H. (2020). Quranic understanding 

among non-native speaker of Arabic: Malaysian experts’ perspectives. GEMA Online Journal of 

Language Studies, 20(2), 203–223. https://doi.org/10.17576/gema-2020-2002-12 

Boon, Q. W. (2020). Pandemik Covid-19 : Mempercepatkan Pelaksanaan Pengajaran Dan 

Pembelajaran Dalam Talian ( Pdpdt ) Di Kolej. December. 

Cresswell, J. P. 2005. Educational research: Planning, conducting and evaluating quantitative and 

qualitative research (2nd ed.). New Jersey: Pearson Education, Inc. 

Cresswell, J. P. 2009. Research Design: Qualitative, Quantitative, and Mixed-Method Approaches. 

London: SAGE Publications. 

Ghani, K. B. A., Noh, A. S., & Yusuff, N. M. R. N. (2017). Ciri-Ciri Linguistik dalam Buku Teks 

Berbahasa Arab dan Hubungannya dengan Tahap Kebolehbacaan Teks di Malaysia. GEMA 

Online Journal of Language Studies, 17(3), 152–166. https://doi.org/10.17576/gema-2017-1703-

10 

Greenhow, C., & Chapman, A. (2020). Social distancing meet social media: digital tools for connecting 

students, teachers, and citizens in an emergency. Information and Learning Science, 121(5–6), 

331–342. https://doi.org/10.1108/ILS-04-2020-0134 

Hall, T., Connolly, C., Ó Grádaigh, S., Burden, K., Kearney, M., Schuck, S., Bottema, J., Cazemier, G., 

Hustinx, W., Evens, M., Koenraad, T., Makridou, E., & Kosmas, P. (2020). Education in 

precarious times: a comparative study across six countries to identify design priorities for mobile 



 

Special Issue: Vol. 18. No.4 (2021). 188-202. ISSN: 1823-884x  
Theme: New Media, Culture anda Social Learning 

  

200 

 

  

learning in a pandemic. Information and Learning Science, 121(5–6), 423–432. 

https://doi.org/10.1108/ILS-04-2020-0089 

Hassounah, M. M., AlOwaini, H. S., Diab, C. N., & Khamis, N. (2019). Evaluation of educational 

usefulness of YouTube videos teaching Arabic speaking population: How to perform 

cardiopulmonary resuscitation. Computer Methods and Programs in Biomedicine, 171(2019), 2. 

https://doi.org/10.1016/j.cmpb.2018.12.006 

Ilmiani, A. M., Ahmadi, A., Rahman, N. F., & Rahmah, Y. (2020). Multimedia Interaktif untuk 

Mengatasi Problematika Pembelajaran Bahasa Arab. Al-Ta’rib : Jurnal Ilmiah Program Studi 

Pendidikan Bahasa Arab IAIN Palangka Raya. https://doi.org/10.23971/altarib.v8i1.1902 

Ijlal Saja @ Mearaj. Video Pembelajaran. Melaka: Youtube. 

Jha, A. K., & Arora, A. (2020). The neuropsychological impact of E-learning on children. Asian Journal 

of Psychiatry, 54, 102306. https://doi.org/10.1016/j.ajp.2020.102306 

Kaden, U. (2020). Covid-19 school closure-related changes to the professional life of a k–12 teacher. 

Education Sciences, 10(6), 1–13. https://doi.org/10.3390/educsci10060165 

Kamal, A. A., Shaipullah, N. M., Truna, L., Sabri, M., & Junaini, S. N. (2020). Transitioning to online 

learning during COVID-19 Pandemic: Case study of a Pre-University Centre in Malaysia. 

International Journal of Advanced Computer Science and Applications. 

https://doi.org/10.14569/IJACSA.2020.0110628 

Kaseh Abu Bakar, & Muhammad Faiz Abdullah. (2018). Tekanan perkataan arab sebagai bahasa asing 

dalam kalangan penutur melayu. GEMA Online Journal of Language Studies, 18(1), 87–105. 

https://doi.org/10.17576/gema-2018-1801-06 

Kaseh Abu Bakar, Nil Farakh Sulaiman, & Zeti Akhtar Muhammad Rafaai. (2010). Self-Determination 

Theory And Motivational Orientations Of Arabic Learners: A Principal Component Analysis. 

GEMA OnlineTM Journal of Language Studies, 10(1), 71–86. 

Kessler, A., Barnes, S., Rajagopal, K., Rankin, J., Pouchak, L., Silis, M., & Esser, W. (2020). Saving a 

semester of learning: MIT’s emergency transition to online instruction. Information and Learning 

Science, 121(7–8), 587–597. https://doi.org/10.1108/ILS-04-2020-0097 

Maimum Aqsha Lubis Abdin Lubis, Siti Hajar Taib, Mohd Azaharin Ismail. (2019). Inovasi sistem 

pendidikan dan strategi pengajaran bahasa Arab di era milenial 4.0. Chemical Information and 

Modeling, 3(2)(2), 9–20. 

Malaysian Qualification Agency. (2013). Kod Amalan Pembelajaran Terbuka dan Jarak Jauh. In Agensi 

Kelayakan Malaysia. Kuala Lumpur: Agensi Kelayakan Malaysia. 

Majid, H. T., & Huda, S. N. (2020). Gamifikasi Pembelajaran Huruf Hijaiyah dan Bahasa Arab: Studi 

Kasus PAUD Terpadu Mutiara Yogyakarta. Automata, 1(2). 

Mohammed, T. M. Q., Ho-Abdullah, I., & Hua, T. K. (2012). The semantics of (fii) in taizzi dialect: A 

cultural variation perspective. GEMA Online Journal of Language Studies, 12(2), 443–456. 

Muakhiroh, W. (2020). The Effectiveness Of Instructional Video as Media in Teaching Speaking Skills. 

JEET, Journal of English Education and Technology, 01(01). 

Muna Hamzan. (2016). Penggunaan teknologi ICT dalam pengajaran bahasa arab di sekolah 

menengah kebangsaan agama. Universiti Teknologi Malaysia. 

Nimah, Z. (2013). Penggunaan media video untuk meningkatkan pemahaman shalat Fardlu pada siswa 

kelas II. UIN Sunan Ampel Surabaya. 

Olimat, S. N. (2020). COVID-19 pandemic: Euphemism and dysphemism in jordanian arabic. GEMA 

Online Journal of Language Studies, 20(3), 268–290. https://doi.org/10.17576/gema-2020-2003-

16 

Omar, N., & Al-Tashi, Q. (2018). Arabic nested noun compound extraction based on linguistic features 

and statistical measures. GEMA Online Journal of Language Studies, 18(2), 93–107. 

https://doi.org/10.17576/gema-2018-1802-07 

Prambayun, A., Suyanto, M., & Sunyoto, A. (2016). Model gamifikasi untuk sistem manajemen 

pembelajaran. Seminar Nasional Teknologi Informasi Dan Multimedia, 6–7. 

Pratomo, A. (2018). Pengaruh konsep gamifikasi terhadap tingkat engagement. Tourism and Hospitality 



 

Special Issue: Vol. 18. No.4 (2021). 188-202. ISSN: 1823-884x  
Theme: New Media, Culture anda Social Learning 

  

201 

 

  

Essentials Journal, 8(2), 63. https://doi.org/10.17509/thej.v8i2.13740 

Rahardja, U., Aini, Q., Ariessanti, H. D., & Khoirunisa, A. (2018). Pengaruh gamifikasi pada IDU 

(iLearning Education) dalam meningkatkan motivasi belajar mahasiswa. NJCA (Nusantara 

Journal of Computers and Its Applications), 3(2), 120–124. https://doi.org/10.36564/njca.v3i2.85 

Rahil Mohd Ghazali, & Harun Baharudin. (2016). Penggunaan aplikasi youtube dalam kemahiran 

mendengar bahasa Arab pelajar. Prosiding Persidangan Kebangsaan Isu-Isu Pendidikan 2016, 

230–236. 

Rahmawati, M., Nugrahaeni, F., & Mauludiyah, L. (2020). Improving Arabic Speaking Skill through 

Mind Mapping Strategy. Izdihar : Journal of Arabic Language Teaching, Linguistics, and 

Literature, 3(1), 31–44. https://doi.org/10.22219/jiz.v3i1.10967 

Ritonga, A. W., Ritonga, M., Nurdianto, T., Kustati, M., Rehani, Lahmi, A., Yasmadi, & Pahri. (2020). 

E-learning process of maharah qira’ah in higher education during the COVID-19 pandemic. 

International Journal of Higher Education, 9(6), 227–235. https://doi.org/10.5430/ijhe.v9n6p227 

Rohaila Mohamed Rosly, & Fariza Khalid. (2017). Gamifikasi : Konsep dan Implikasi dalam 

Pendidikan. Gamifikasi : Konsep Dan Implikasi Dalam Pendidikan, 144–154. 

Sahrir, M. S., & Alias, N. A. (2011). A study on Malaysian language learners’ perception towards 

learning Arabic via online games. GEMA Online Journal of Language Studies, 11(3), 129–145. 

Sawitri, D. (2020). Penggunaan Google Meet Untuk Work From Home Di Era Pandemi Coronavirus 

Disease 2019 (Covid-19). Prioritas: Jurnal Pengabdian Kepada Masyarakat. 

Sepasgozar, S. M. E. (2020). Digital twin and web-based virtual gaming technologies for online 

education: A case of construction management and engineering. Applied Sciences (Switzerland), 

10(13). https://doi.org/10.3390/app10134678 

Sheth, J. (2020). Impact of Covid-19 on consumer behavior: Will the old habits return or die? Journal 

of Business Research, 117, 280–283. https://doi.org/10.1016/j.jbusres.2020.05.059 

Siti Rohani Jasni, Suhaila Zailani, & Hakim Zainal. (2019). Pendekatan gamifikasi dalam pembelajaran 

bahasa Arab. Fatwa Management and Research, 358–367. 

https://doi.org/10.33102/jfatwa.vol13no1.165 

Sitorus, M. B. (2016). Studi literatur mengenai gamifikasi untuk menarik dan memotivasi: Penggunaan 

gamifikasi saat Ini dan kedepan. Seminar 1 Pascasarjana Teknik Elektro, 1–10. 

Tamthiliy Video. 2020. Kuala Lumpur: Youtube. 

Upadhyay, U. D., & Lipkovich, H. (2020). Using online technologies to improve diversity and inclusion 

in cognitive interviews with young people. BMC Medical Research Methodology, 20(1), 1–10. 

https://doi.org/10.1186/s12874-020-01024-9 

Zainudin Abu Bakar, Meor Ibrahim Kamaruddin, Megat Aman Zahiri Megat Zakaria & Mohd Ali 

Ibrahim. (2007). Keupayaan ICT dalam Kalangan Guru-guru Pelatih Sains UTM. Proceeding 

Seminar Jawatankuasa Penyelarasan Pendidikan Guru 2007, Royal Adelphi Seremban. 

 

ABOUT THE AUTHORS 

 

IJLAL SAJA @ MEARAJ (PHD STUDENT) 

Lecturer 

Academy of Language Studies 

Universiti Teknologi MARA (UiTM)  

Melaka Branch, Alor Gajah Campus 

KM 26, Jalan Lendu  

78000 Alor Gajah Melaka 

ijlalsaja@uitm.edu.my 

 

 

mailto:munawar@ukm.edu.my


 

Special Issue: Vol. 18. No.4 (2021). 188-202. ISSN: 1823-884x  
Theme: New Media, Culture anda Social Learning 

  

202 

 

  

SYAZA MARINA RAMLI 

Lecturer 

Faculty of Communication & Media Studies 

Universiti Teknologi MARA (UiTM)  

Melaka Branch, Alor Gajah Campus 

KM 26, Jalan Lendu  

78000 Alor Gajah Melaka 

syazamarina@uitm.edu.my 

 

ANUAR SOPIAN (DR.) 

Senior Lecturer 

Academy of Language Studies 

Universiti Teknologi MARA (UiTM)  

Melaka Branch, Alor Gajah Campus 

KM 26, Jalan Lendu  

78000 Alor Gajah Melaka 

anuar_09@uitm.edu.my 

 

ABDUL QAYUUM ABDUL RAZAK (PHD STUDENT) 

Lecturer 

Academy of Contemporary Islamic Studies 

Universiti Teknologi MARA (UiTM)  

Melaka Branch, Alor Gajah Campus 

KM 26, Jalan Lendu  

78000 Alor Gajah Melaka 

qayyum@uitm.edu.my 

 

mailto:munawar@ukm.edu.my
mailto:anuar_09@uitm.edu.my
mailto:qayyum@uitm.edu.my

