International Journal of Public Health Research Vol 13 No 1 2023, pp (1659-1666)
https://doi.org/10.17576/ijphr.1301.2023.01

PUBLIC HEALTH RESEARCH

Job Stress among General and Special School Teachers in Jahrom
City, Iran

Ghorban Hemati Alamdarloo,! Sajedeh Moradi,' and Shahram Moradi?

I1Special Education Department, School of Education & Psychology, Shiraz University, Shiraz, Iran.
2Department of Health, Social & Welfare Studies, Faculty of Health and Social Sciences, University of South-
Eastern Norway, Porsgrunn, Norway.

*For reprint and all correspondence: Ghorban Hemati Alamdarloo, Special Education Department, School of

Education & Psychology, Shiraz University, Eram Square, Shiraz, Iran.
Email: ghemati@shirazu.ac.ir

ABSTRACT

Introduction  Teaching is among the careers which are associated with a lot of stress.
Occupational or job stress is an unfavorable mental state which is caused by
the workplace environment and can seriously impede employees’
performance. The purpose of this research was to compare occupational stress
among general and special school teachers.

Methods 84 teachers (42 were general school teachers and 42 were special school
teachers) from Jahrom, Iran were selected as study samples. Special school
teachers and general school teachers were chosen using convenience sampling
and multistage random sampling methods, respectively. Parker and DeCotiis’s
job stress scale was used to assess job stress. The collected data were analysed
by two-way analysis of variance (ANOVA) and multivariate analysis of
variance (MANOVA).

Results Results showed that job stress and its subscales were significantly higher
among general school teachers than special school teachers (p <0.05);
however, there was no significant difference between male and female teachers
in terms of job stress and its subscales (p<0.05).

Conclusions  According to the findings of this study, the Ministry of Education is
recommended to prevent job stress by improving the level of services in
general school and holding workshops with the aim of offering teachers some
coping strategies to deal with stress in schools.
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INTRODUCTION

One of the significant aspects of any individual’s life
is his/her occupation. Holding careers or jobs help
us to meet our living expenses and satisfy our
psychological needs, including mental and physical
activity, socialization, self-esteem and self-efficacy.
Several factors such as a change in one’s social role,
disagreement at the workplace, competition at the
workplace, work environment, attempts to show
one’s capabilities to others and high expectations in
the workplace can affect employees’ mental health
in various jobs.! In this regard, Adeniyi, Fakolade
and Tella (2010)> believed that efficient
performance in any occupation was highly
dependent on the workplace environment. A
constructive  workplace, good interpersonal
relationships, empathy between colleagues,
financial and non-financial incentives, efficient
management, availability of help from more
experienced peers and other psychological and
physical boosters in the workplace can result in
better performance and more efficiency of
employees. Otherwise, employees may experience
job stress, which, in turn, can reduce work
efficiency.

Teaching is among the careers which are
associated with a lot of stress. Stress causes amnesia,
confusion, poor judgment, lack of concentration,
anger, drowsiness and depression; it can have
detrimental effects on teachers’ performance.® The
term job stress was first suggested when scientists
found that there was a close relationship between
working conditions and employees’ mental health.*
The United State National Institute for Occupational
Safety and Health (NIOSH) has defined job stress as
a dangerous emotional and physical reaction to an
inappropriate working condition.®> According to this
definition, job stress is an unfavorable mental state
which is caused by the workplace environment and
can seriously impede employees’ progress.® From
the early 1930s, job stress was investigated in
various jobs. Teachers’ job stress was first
mentioned by Smith and Milstein,” who believed
that teachers were among those who experienced the
highest level of job stress at the workplace. Since the
early 1970s, studies on job stress among teachers
have increased exponentially and most of these
studies have been done on teachers who teach
students with special needs.®

Research  findings are contradictory
regarding to the level of job stress among special
school teachers and general school teachers. For
instance, some studies have shown that special
school teachers experience more job stress than
general school teachers.%2

However, some studies have shown that
general school teachers experience higher job stress
than special school teachers.® 5 223 Despite that,
some other studies have reported that there is no
significant difference between special school
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teachers and general school teachers in terms of job
stress. %37

In addition, research findings are not
conclusive regarding to 9the role of gender in job
stress among teachers. For example, some studies
have indicated that there is no significant difference
between male and female teachers in terms of job
stress.® 3% The results are mixed. While some
researchers have observed that male teachers
experience higher levels of job stress than female
teachers,?% 404 other researchers have reported the
opposite, i.e. female teachers experience higher
levels of job stress than male teachers.*55?

Therefore, there are some research
evidences suggesting that among the demographic
characteristics, gender may play a role in job
stress.>® Nevertheless, research findings regarding
the role of gender in job stress among teachers of
different schools, including general and special
schools, are inconsistent and, at times, they are
contradictory. In other words, the available research
evidence is not sufficient to allow us to draw a
definite conclusion about the relationship between
gender and the level of job stress experienced by
teachers at the workplace.*

However, there is consensus among
researchers that job stress can have detrimental
effects on teachers, irrespective of their gender.1% 54
% In fact, the results of numerous studies have
shown that job stress in teachers can diminish the
quality of their teaching, force them to resign and
reduce students’ participation in activities.
Furthermore, job stress can result in reducing
commitment to the needs of students, lessening
cooperation with colleagues in school and
neglecting of other duties, such as completing files
in school and emotional exhaustion in students.6-5
Constant job stress can lead to career burnout,
depression, anger, anxiety, irritability, drug abuse,
reduced social communication, lessened capability,
delay at work and other negative effects on teachers’
personal and social mental health and quality of
life.%

Therefore, considering the effects of job
stress on all aspects of teachers’ personal and
professional life, the present study is significant in
such a way its findings can encourage the Ministry
of Education to provide teachers in general and
special schools with a healthy workplace
environment and certain benefits so that these
teachers experience less mental pressure and
occupational stress. In addition, given the
contradictory findings on the role of gender in job
stress among special and general school teachers and
the limited studies done on this issue in Iran, the
present study was an attempt to cast light on
previous findings and extended the findings on job
stress within the context of Iran by comparing the
level of job stress among general and special school
teachers and the role of gender in job stress. This
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study sought to address the following research

questions.

1. Is there any significant difference between
general and special school teachers in
terms of job stress based on their gender?

2. Is there any significant difference between
general and special school teachers in
terms of the subscales of job stress based
on their gender?

METHODOLOGY

Population, sample and sampling method

The design of the present study was causal-
comparative. In this study, the statistical population
consisted of all general and special school teachers
in Jahrom, Fars Province, Iran of which a sample
size of 84 teachers, including 42 general school
teachers and 42 special school teachers, were
selected. Due to the small number of special school
teachers, they were selected through the
convenience sampling method while the general
school teachers were selected through the multi-
stage random sampling method.

Instrument

Job stress: Parker and DeCotiis’s Job Stress
Questionnaire (JSQ) (1983) was used to measure job
stress. This scale was initially used by Parker and
DeCotiis to determine organizational determinants
of stress. This scale comprises 12 items scored on a
five-point Likert scale ranging from “strongly
agree” to “strongly disagree”. In this questionnaire,
job stress has two distinct dimensions, namely, time
pressure and job-related anxiety.®® Wu et al®
measured the overall reliability of this scale using
Cronbach’s alpha coefficient and reported it to be
0.85. Glazzer et al®! stated that the overall reliability
of this scale reported in different studies ranged
between 0.78 and 0.91. To measure the reliability of
time pressure and anxiety dimensions, Parker and
DeCotiis® used Cronbach’s alpha coefficient and
calculated their reliability as 0.86 and 0.74,
respectively. They estimated the correlation
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between the factors, used as scales, to assess the
validity of the questionnaire and calculated it as
0.54.

Data collection and analysis

After obtaining the necessary approvals to conduct
this research and a letter of recommendation, the
researchers referred to the special schools
authorized by Jahrom Education Department and
invited all teachers working in these schools to
participate in this research. In the end, 42
questionnaires completed by special school teachers
were collected. It was worth noting that special
school teachers were chosen using the convenience
sampling method. However, teachers from general
schools were selected through multistage random
sampling. Initially, for selecting the teachers from
general schools, the list of schools in Jahrom was
prepared, and randomly four girls' schools (two high
schools and two elementary schools) and four boys’
schools (two high schools and two elementary
schools) were selected. Then, teachers in these
schools were randomly selected. Finally, only 42
teachers agreed to participate in the study.

Ethical Considerations

All general and special school teachers had
consented for their participation in this study. The
participants were aware of the purpose of the study
and they had the right to leave the study at any time.
They were assured that all information would
remain confidential. The ethical review board of the
Education Department of Jahrom in Fars Province in
Iran had approved the study.

RESULT

The sample characteristics of the teachers in special
and general schools were presented in Table 1.
There were no significant differences between the
two groups in terms of the mean age (by independent
t-test), educational level (by Chi-squared test) and
work experience (by Chi-squared test).

Table 1 Sample Characteristics for Teachers of Special and General Schools

Teachers of Special ~ Teachers of General Sig.
Schools Schools
(n=42) (n=42)
Mean age (years) (SD) 40.64 (6.40) 39.19 (9.35) No Sig. *
Range (years) 24-57 23-52 -
Male (female) of teachers 19 (23) 20 (22) No Sig. *
educational level (%): < MA* (> MA) 28 (14) 31 (11) No Sig. *
work experience (%): < 15 years (> 15 23 (19) 20 (22) No Sig. *
years)
*MA= Master of Arts
*P > .05
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The mean score and standard deviation for
job stress and its subscales based on gender
differences were presented in Table 2

Table 2 The mean score and standard deviation for job stress and its subscales based on gender differences

Variables General school teachers Special school teachers
Gender Mean SD Gender Mean SD
Total job stress Male 25.68 6.30 Male 21.65 4.74
Female 25.70 7.21 Female 22.31 5.58
Time pressure Male 10.77 3.85 Male 9.93 2.93
Female 11.10 4.42 Female 9.77 2.98
Job-related anxiety Male 14.91 3.53 Male 11.72 3.32
Female 14.60 4.86 Female 12.54 3.43

As shown in Table 2, the mean score for job
stress and its subscales, including time pressure and
job-related anxieties, were higher among male and
female teachers in general schools compared to that
among male and female teachers in special schools.
Two-way ANOVA was used to determine whether

school type (general vs. special), gender and the
interaction between these two variables (school
type*gender) had a significant effect on the level of
job stress among teachers. The results were
presented in Table 3.

Table 3 The effects of school type (general vs. special), gender and the interaction between these two variables
(school type*gender) on the level of job stress among teachers

Sources of change Sum of df Mean F Sig.
Squares Square

School type 266.077 1 266.077 7.526 0.008

Gender 2.175 1 2.175 0.062 0.805

School type*Gender 1.945 1 1.945 0.055 0.815

Error 2828.294 0 35.354

Total 4

As presented in Table 3, the results of two-
way ANOVA showed that there was a significant
difference between general and special school
teachers in terms of job stress (F=7.526, P<0.008).
To be more specific, teachers in general schools
experienced higher levels of job stress than teachers
in special schools. However, gender related to
school type [F=0.062, P=0.805] and gender
[F=0.055, P=0.815] did not have a significant effect
on job stress among teachers.

Multivariate ANOVA was performed to
address the second question of this study and the

results were presented in Table 4. It was worth
noting that before multivariate ANOVA was
performed, the Levine’s test was used to evaluate the
assumption of homogeneity of variances, and the
results showed that it was not significant for any of
the variables; therefore, multivariate ANOVA could
be conducted. Furthermore, Box’s M test was used
to check the equality of the group covariance
matrices. The results of the Box’s M test were found
not to be statistically significant, meaning that group
covariance matrices were heterogeneous.

Table 4 Wilks’ Lambda values in multivariate ANOVA for the subscales of job stress among general and special

school teachers based on gender

Wilks’ Lambda Value F df 1 df e Sig.
Sources

School type 80.95 4.641 2 79 0.012
Gender 0.999 0.42 2 79 0.952
School type*Gender 0.992 0.336 2 79 0.715

Based on the data presented in Table 4, it
can be stated that the effect of school type on the
linear combination of dependent variables was
significant. However, the effects of gender and the

interaction between school type and gender on the
linear combination of dependent variables were not
significant. To further investigate whether school
type had a significant effect on any of the dependent
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variables, multivariate ANOVA was performed, and
the results were presented in Table 5.
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Table 5 The results of MANOVA for the subscales of job stress

Sources of School type (general Gender School type*
variance vs. special) Gender

F P F P F P
Variables
Time pressure 1.769 0.187  0.010 0.920 0.090 0.765
Job-related variables 9.180 0.003 0.085 0.771 0.421 0.518

Based on the results presented in Table 5,
the effect of school type on time pressure [F=1.769,
P=0.187] was not significant, but its effect on job-
related anxiety [F=9.180, P=0.003] was significant.
In addition, the effect of gender on time pressure
[F=0.010, P=0.920] and job-related anxiety
[F=0.085, P=0.771] was not significant. Finally, the
interaction between school type (general and
special) and gender did not have any significant

DISCUSSION

The results of this study showed that general school
teachers experienced higher levels of job stress than
special school teachers. Considering that general
school teachers have to teach textbooks based on
fixed topics and sub-topics and grapple with severe
time constraints, they are constantly under a high
level of stress. Furthermore, general school teachers
have high expectations of their students and expect
all students to participate in class activities and
succeed in achieving their education goals, but
special school teachers, compared with their
counterparts in general schools, have to shape and
adjust their expectations based on the special needs
of students. Teaching in special schools is largely
dependent on the ability and competence of students
with special needs, i.e., if the students have a high
learning potential, the teacher will strive to finish all
the lessons within the time that is allotted to them;
otherwise, they do not find it necessary to closely
follow the course plan. This can possibly account for
the lower levels of job stress in special school
teachers compared to general school teachers.* In
addition, learning difficulties in some students,
disagreement with colleagues, a considerable
variety of textbooks, intensive curricula, heavy
teaching workload, challenges in classroom
management, crowded classrooms and
disagreement between teachers and parents with
regard to students’ behavioral and educational needs
are among the factors that may tax the patience of
some general school teachers, reducing their
commitment and job well-being and, ultimately
causes job stress in them,?* which are needed to be
explored in the future study.

The results of this study also showed that
there was no significant difference between general
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effect on time pressure [F=0.090, P=0.765] and job-
related anxiety [F=0.421, P=0.518].

Therefore, it can be concluded that gender
did not have a significant effect on the subscales of
job stress among general and special school
teachers. There was a significant difference between
the general and special school teachers only in the
subscale of job-related anxiety. In conclusion,
teachers in general schools displayed greater job-
related anxiety than teachers in special schools.

and special school teachers in terms of time
pressure, as one of the two subscales of job stress.
To explain this finding, it can be stated that teachers
at both general and special schools have to meet
parents’ and school officials’ high expectations
about the use of up-to-date resources, cope with the
lack of emotional support from school officials,
tolerate some behavioral problems in some students,
pay full attention to students’ academic, emotional,
behavioral needs and respond to the demands of all
parents and principals.3” The above-mentioned
challenges are encountered by both general and
special school teachers and make both groups of
teacher’s experience time pressure, regardless of the
type of school they work for.

Nevertheless, the results indicated that
there was a significant difference between general
and special school teachers in terms of job-related
anxiety, the other subscale of job stress. More
specifically, the mean score for job-related anxiety
was higher for general school teachers than special
school teachers. It can be argued that having to deal
with crowded classrooms, more colleagues,
disagreement with colleagues, heavy teaching
workload and paucity of time cause more job-related
anxiety in general school teachers than in special
school teachers.®® It is also noted that Shernoff et al
(2011)%* reported that crowded classrooms in
general schools, limited facilities, various and
intensive education programs, and some students’
disruptive behaviors caused job-related anxiety in
general school teachers.

In addition, the results of this study showed
that there was no significant difference between
male and female teachers in terms of job stress. One
explanation for this finding is that male and female
teachers have to in charge the same duties and
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responsibilities in the classroom.?* For this reason, it
can be concluded that both male and female teachers
in different schools suffer from almost the same
amount of job stress. In fact, all teachers, regardless
of their gender, have to grapple with social tensions,
low wages, strict and demanding school regulations,
lack of effective feedback from school and students,
and parental supervision over their teaching.

It is worth noting that there was no
significant difference between male and female
teachers in terms of time pressure, as one of the two
subscales of job stress. In support of this study, it has
been argued that the constant changes in the
curriculum and the excessive demands of school
cause the male and female teachers to suffer the
same degree of time pressure.5® Another explanation
for the above finding is that time constraints to fulfill
their responsibilities make both male and female
teachers feel that they have a limited amount of time;
thus, they may experience time pressure in the
schools and classrooms in which they teach. In
addition, in most schools, teachers play a minor role
in school decision-making. As a result, they feel
obliged to carry out predetermined responsibilities
within some short time limits imposed on them by
school officials, which, in turn, can make them
suffer from time pressure.’

Finally, there was no significant difference
between male and female teachers in terms of job-
related anxiety. One explanation for this finding
could be the different teacher training courses, the
reality of teaching as exists in the classroom, lack of
clear criteria for assessing teachers’ performance,

lack of constructive feedback, and increased
expectations and responsibilities which are
sometimes unrealistic and beyond teachers’

capabilities, crowded classrooms, high teaching
workload, and insufficient wages can cause job-
related anxiety in both male and female teachers.?”

CONCLUSION

Due to the small size of samples in this study,
caution should be exercised in generalising the
results. Therefore, it is suggested that future research
should be done on a larger scale so that the results
can be generalisable to other general and special
school teachers. Based on the results of this study, it
is recommended that some training workshops
should be held to teach general school teachers how
to cope with stressful conditions and adjust
themselves to their working environment.

Conflict of interest statement
The authors declare that they have no conflict of
interest.

REFERENCES

1. Hastings RP, Horne S, Mitchell G. Burnout
in direct care staff in intellectual disability
services: a factor analytic study of the

1664

10.

11.

12.

13.

14.

Maslach Burnout Inventory. J Intellect
Disabil Res. 2004;48(Pt 3):268-73.
Adeniyi S, Fakolade OA, Tella A.
Perceived causes of job stress among
special educators in selected special and
integrated schools in Nigeria. New
Horizons in Education. 2010;58(2):73-82.
Kyriacou C, Chien P-Y. Teacher stress in
Taiwanese primary schools. The Journal of
Educational Enquiry. 2004;5(2).

Antoniou A-S, Ploumpi A, Ntalla M.
Occupational stress and professional
burnout in teachers of primary and
secondary education: The role of coping
strategies. Psychology. 2013;4(03):349.
Reddy GL, Anuradha RV. Occupational
stress of higher secondary teachers working
in Vellore district. International Journal of
Educational Planning & Administration.
2013;3(1):9-24.

Yahaya A, Yahaya N, Bon AT, Ismail S,
Ing TC. Stress level and its influencing
factors among employees in a plastic
manufacturing and the implication towards
work performance. Elixir Psychology.
2011;41(2011):5932-41.

Smith D, Milstein MM. Stress and
teachers: Old wine in new bottles. Urban
Education. 1984;19(1):39-51.

AbuMadini MS, Sakthivel M. Comparative
study to determine the occupational stress
level and professional burnout in special
school teachers working in private and
Government schools. Global J Health Sci.
2018;10:03.10.

Katsiyannis A, Zhang D, Conroy MA.
Availability of special education teachers:
Trends and issues. Remedial and special
education. 2003;24(4):246-53.

Cancio EJ, Larsen R, Mathur SR, Estes
MB, Johns B, Chang M. Special education
teacher stress: Coping strategies. Education
and Treatment of Children.
2018;41(4):457-81.

Futernick K. A possible dream: Retaining
California teachers so all students learn.
Sacramento: California State University.
2007.

Kaff MS. Multitasking is multitaxing: Why
special educators are leaving the field.
Preventing school failure. 2004;48(2):10.
Cancio EJ, Albrecht SF, Johns BH.
Defining administrative support and its
relationship to the attrition of teachers of
students with emotional and behavioral
disorders. Education and Treatment of
children. 2013:71-94.

Hinds E, Jones LB, Gau JM, Forrester KK,
Biglan A. Teacher distress and the role of



15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

International Journal of Public Health Research Vol 13 No 1 2023, pp (1659-1666)

experiential avoidance. Psychology in the
Schools. 2015;52(3):284-97.

Watson JC, Harper S, Ratliff L, Singleton
S. Holistic Wellness and Perceived Stress:
Predicting Job  Satisfaction Among
Beginning Teachers. Research in the
Schools. 2010;17(1).

Carver-Thomas D, Darling-Hammond L.
Addressing California's Growing Teacher
Shortage: 2017 Update. Learning Policy
Institute. 2017.

Bataineh O, Alsagheer A. An Investigation
of Social Support and Burnout among
Special Education Teachers in the United
Arab Emirates. International Journal of
Special Education. 2012;27(2):5-13.
Prather-Jones B. How school
administrators influence the retention of
teachers of students with emotional and
behavioral disorders. The Clearing House:
A Journal of Educational Strategies, Issues
and ldeas. 2011;84(1):1-8.

Dillon S. With turnover high, schools fight
for teachers. The New York Times.
2007;27.

Kokkinos CM, Panayiotou G, Davazoglou
AM. Correlates of teacher appraisals of
student behaviors. Psychology in the
Schools. 2005;42(1):79-89.

Rupa J, Durai V. A Study on Stress Among
School Teachers with Special Reference to
Madurai District. Available at SSRN
2115412, 2012.

Agai-Demjaha T, Bislimovska JK,
Mijakoski D. Level of work related stress
among teachers in elementary schools.
Open access Macedonian journal of
medical sciences. 2015;3(3):484.

Brown S, Nagel L. Preparing future
teachers to respond to stress: Sources and
solutions. Action in Teacher Education.
2004;26(1):34-42.

Hepburn A, Brown SD. Teacher stress and
the management of accountability. Human
Relations. 2001;54(6):691-715.

Cooper CL. Identifying stressors at work:
Recent research developments. Journal of
psychosomatic research. 1983;27(5):369-
76.

Kyriacou C, Sutcliffe J. Teacher stress:
Prevalence, sources, and symptoms. British
journal of educational psychology.
1978;48(2):159-67.

Hastings RP, Bham MS. The relationship
between student behaviour patterns and
teacher burnout. School psychology
international. 2003;24(1):115-27.

Oztiirk M, Altuntas H, Cérekci S, Hongbo
Y, Ozcelik S, Ozbay E. Strain-stress
analysis of AlGaN/GaN heterostructures

1665

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

https://doi.org/10.17576/ijphr.1301.2023.01

with and without an AIN buffer and
interlayer. Strain. 2011;47:19-27.

Adesina OB. School Plant Planning as
Correlate  of  Students’  Academic
Performance in  Southwest Nigeria
Secondary Schools. International Journal
of Business Administration. 2011;2(2):41.
Kyriacou C. Stress-busting for teachers:
Nelson Thornes; 2000.

Bryant RA. Cognitive-Behavioral Therapy
for Acute Stress Disorder. 2006.

Reddy GL, Poornima R. Occupational

stress and professional burnout of
University teachers in South India.
International  Journal of Educational
Planning & Administration.

2012;2(2):109-24.

Mokdad M. Occupational stress among the
Algerian workers. Afr Inst Occupat Health
N lett. 2005;2(99):15-7.

Kebelo KK. Occupational role stressors as
predictors of psychological strain among
academic officers of higher educational
institutions. Pakistan ~ Journal of
Psychological Research. 2012:173-86.

El Shikieri AB, Musa HA. Factors
associated with occupational stress and
their effects on organizational performance
in a Sudanese University. Creative
Education. 2012;3(01):134.

Eres F, Atanasoska T. Occupational stress
of teachers: A comparative study between
Turkey and Macedonia. International
Journal of Humanities and Social Science.
2011;1(7):59-65.

Darling-Hammond L. The challenge of
staffing our schools.  Educational
leadership. 2001;58(8):12-7.

Maroof Hassan TH, Ahmed SM, Fraz TR,
Rehmat Z. Perceived stress and stressors
among house officers. Indian journal of
occupational and environmental medicine.
2014;18(3):145.

Fontana D, Abouserie R. Stress levels,
gender and personality factors in teachers.
British Journal of educational psychology.
1993;63(2):261-70.

Sackey J, Sanda M-A. Sustenance of
human capital:  Social support as
managerial stress reliever for women in
developing economies. Research and
Practice in Human Resource Management.
2011;19(2):1-23.

Mondal J, Shrestha S, Bhaila A. School
teachers: Job stress and job satisfaction,
Kaski, Nepal. International Journal of
Occupational ~ Safety and  Health.
2011;1(1):27-33.

Rosenblatt Z, Talmud I, Ruvio A. A
gender-based framework of the experience



Job stress

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

of job insecurity and its effects on work
attitudes. European Journal of work and
organizational psychology. 1999;8(2):197-
217.

Cheng Y, Guo Y-L, Yeh W-Y. A national
survey of psychosocial job stressors and
their implications for health among
working people in Taiwan. International
archives of occupational and
environmental health. 2001;74(7):495-504.
Bremner JD. Neuroimaging studies in post-
traumatic  stress  disorder.  Current
psychiatry reports. 2002;4(4):254-63.
Forlin C. Inclusion: Identifying potential
stressors for regular class teachers.
Educational research. 2001;43(3):235-45.
Olusoga P, Butt J, Maynard I, Hays K.
Stress and coping: A study of world class

coaches. Journal of applied sport
psychology. 2010;22(3):274-93.
Fairbrother K, Warn J. Workplace

dimensions, stress and job satisfaction.
Journal of managerial psychology. 2003;
18(1):8-21.

Ablanedo-Rosas JH, Blevins RC, Gao H,
Teng W-Y, White J. The impact of
occupational stress on academic and
administrative staff, and on students: An
empirical case analysis. Journal of Higher
Education Policy and Management.
2011;33(5):553-64.

Chaturvedi S, Kalyanasundaram S,
Jagadish A, Prabhu V, Narasimha V.
Detection of stress, anxiety and depression
in IT/ITES professionals in the Silicon
Valley of India: A preliminary study.
Primary Care & Community Psychiatry.
2007;12(2):75-80.

Kumar A, Rinwa P, Kaur G, Machawal L.
Stress: Neurobiology, consequences and
management. Journal of pharmacy &
bioallied sciences. 2013;5(2):91.

Chan DW, Hui EK. Burnout and coping
among Chinese secondary school teachers
in Hong Kong. British journal of
educational psychology. 1995;65(1):15-25.
Ravichandran R, Rajendran R. Perceived
sources of stress among the teachers.
Journal of the Indian Academy of Applied
Psychology. 2007;33(1):133-6.

Jick TD, Mitz LF. Sex differences in work
stress. Academy of Management review.
1985;10(3):408-20.

Embich JL. The relationship of secondary
special education teachers' roles and factors
that lead to professional burnout. Teacher
education and  special  education.
2001;24(1):58-69.

Stiver R. Factors affecting attrition of
teachers of the emotionally disturbed:

1666

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

Training and employment considerations.
Oshkosh:  University of  Wisconsin
Oshkosh. 1982.

Matheny KB, Gfroerer CA, Harris K. Work
Stress, Burnout, and Coping at the Turn of
the Century: An Individual Psychology

Perspective.  Journal  of individual
psychology. 2000;56(1).
Komakech RA, Osuu JR.

Students’’ Absenteeism: A Silent Killer of
Universal Secondary Education (USE) in
Uganda. International Journal of Education
Research. 2014;2(10):418-36.

Gershon RR, Lin S, Li X. Work stress in
aging police officers. Journal of
occupational and environmental medicine.
2002;44(2):160-7.

Shivendra D, Kumar MM. A study of job
satisfaction and job stress among physical
education teachers working in government,
semi-government and private schools.
International Journal of Sports Sciences &
Fitness. 2016;6(1):89-99.

Wu H, Chi TS, Chen L, Wang L, Jin YP.
Occupational stress among hospital nurses:
cross-sectional survey. Journal of advanced
nursing. 2010;66(3):627-34.

Glazer S, Stetz TA, lzso L. Effects of
personality on subjective job stress: a
cultural  analysis.  Personality  and
Individual Differences. 2004;37(3):645-58.
Parker DF, DeCotiis TA. Organizational
determinants of job stress. Organizational
behavior and human performance.
1983;32(2):160-77.

Bachkirova T. Teacher stress and personal
values: An exploratory study. School
psychology international. 2005;26(3):340-
52

Shernoff ES, Mehta TG, Atkins MS, Torf
R, Spencer J. A qualitative study of the
sources and impact of stress among urban
teachers. School mental health.
2011;3(2):59-69.

Lewis R. Teachers coping with the stress of
classroom discipline. Social psychology of
education. 1999;3(3):155-71.



