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ABSTRACT

This research describes the results of the evaluation of the child-friendly Pesantren
program in West Sumatra Province Indonesia. The model used by CIPP is the
Mixed Method. Data collection techniques used questionnaires, observation sheets,
interviews, concept mastery tests, and guidelines for child-friendly pesantren. Data
analysis and program evaluation procedures are described in this article. The
results of the context evaluation show that violence, discrimination, and harassment
still occur in the average pesantren in the province of West Sumatra. The results of
the input evaluation show that the guidelines for the child-friendly pesantren
program issued by the Ministry of Religion, the Ministry of Women's Empowerment
and Child Protection of the Republic of Indonesia have not been optimally
socialized and the pesantren leaders, asatidz councils, students and the community
are aware of the existence of a child-friendly pesantren program but do not yet
understand the concepts, guidelines and technical instructions for child-friendly
pesantren. The results of the process evaluation, namely monitoring designed to
reveal the strengths and weaknesses of the implementation of the child-friendly
pesantren program have not been optimal. Not all Pondok pesantren have a child-
friendly boarding school development team. For pesantren that already have a
child-friendly pesantren team, the team members do not yet have the relevant
competencies. Evaluation of products or outputs and results designed to assess
program results and program sustainability shows that the child-friendly pesantren
program launched and developed by the government and Pondok pesantren has not
run as expected.
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INTRODUCTION

Pesantrens in Indonesia is Muslim community-based Islamic educational institutions.
Most are founded by individuals, foundations, and Islamic community organizations with
the aim of instilling faith and piety to Allah SWT, cultivating noble character, and upholding
the Islamic teachings of rahmatan lil'alamin. The results of pesantren education are
reflected in humble, tolerant, balanced, moderate attitudes, and behavior based on the noble
values of the Indonesian nation (Zulmuqgim:2017, Mujahid, 1.:2021). The same thing was
also explained (Iswantir,2017) that Islamic boarding schools are typical Indonesian
educational institutions that were born from Islamic values and the culture of Indonesian
society.

The concept of a child-friendly pesantren is philosophically taken from the concept of
Child-Friendly Education, namely education based on the 3P principles in the learning
process, namely provision, protection, and participation. Provision is the availability of
children's needs such as love/affection, food, health, education, and recreation. Protection
means protecting children from threats, discrimination, punishment, mistreatment, and all
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forms of harassment and inappropriate policies. The last principle is participation which is
the right to act used by students to express freedom of opinion, ask questions, argue, and play
an active role in class and at Islamic boarding schools (Sayekti:2018, Tusriyanto,
T.at.al:2022)

The Child-Friendly Pesantren itself is a program in the field of education that aims to

create a fun and good learning environment for children's development from a religious and
scientific perspective. This is due to several reasons including first, the creation of a negative
image of Islamic boarding schools. Second, the increasing level of child delinquency and
violence experienced by adolescents. Third, the importance of character education and good
moral education. Fourth, spending (dropout) on students who live in dormitories. Fifth, there
Is a UNICEF program, namely Child-friendly. or known by the term in the realm of education
"Child Friendly" (Albert, Sesmiarni; 2022, Chabbott, C.:2004, Beleli, O.at.al:2007)

The Government of the Republic of Indonesia through the Deputy for Community
Participation of the Ministry of Women's Empowerment and Child Protection, the
Directorate of Religious Education and Islamic Boarding Schools, the Directorate General
of the Ministry of Religion, Ministry of Religion, have issued manuals for child-friendly
Islamic boarding schools and technical instructions for implementing child-friendly
Pesantren in 2020 and 2021 respectively. The two ministries have carried out socialization
since the issuance of the guidebook. Socialization is given to the community, especially the
management of Islamic boarding schools. In West Sumatra Province socialization has been
given to delegates or representatives of all Islamic boarding schools. Representatives from
the Pesantren that have participated in the socialization were asked to form a child-friendly
Pesantren development team in their respective Pesantren.

In fact, child-friendly Pesantren program implementation is not optimal. There are
many reasons why it is not optimal. But this must be investigated in order to find a solution
for the future. If a solution is not found, over time acts of violence in the world of education,
and in Islamic education, such as pondok pesantren, will increase.

The author has conducted research on evaluating the implementation of the child-
friendly Pesantren program in West Sumatra Province from March to September 2022.
This article will explain the methods and results of the evaluation.

LITERATURE REVIEW

The teaching system in pondok pesantren is part of the internal structure of Islamic
education in Indonesia which is carried out in a traditional way which has made Islam a way
of life. (Srimulyani, E.:2007, Daulay, H. P., & Tobroni, T.:2017). It is a part of the internal
structure of Indonesian Islamic education, especially in its function as an educational
institution, as well as a da'wah institution, community guidance, and even struggle (Daulay,
H. P,at.al :2017)

Mas'ud, A (2002) identified several general patterns of traditional Islamic education
as follows: 1) There is a close relationship between the kyai and the santri.2) The tradition
of submission and obedience of a santri to the kyai.3) Simple lifestyle or humble (zuhud).4)
independence.5) The development of a climate and tradition of mutual help and an
atmosphere of brotherhood.6) Strong discipline.7) Dare to suffer to achieve the goal.8)
Living life at a high religious level

Points 1 — 8 above are characteristics of the Pesantren education system which at the
same time differentiate it from other education systems. The essence that has been preserved



for generations is a culture that is full of Islamic values. This has been going on continuously
since then until now. (Rafikah, R. (2017)

Learning activities organized by each teacher always start from and lead to the learning
components that are written in the curriculum. This statement is based on the fact that the
learning activities organized by each teacher are the main part of formal education whose
absolute requirement is the existence of a curriculum as a guide. Thus, teachers in designing
learning programs will always be guided by the curriculum (Hrivnak, G. A.:2019)

In formal education institutions, the curriculum is one of the main parts that is used as a
barometer to determine teaching content, direct the process of educational mechanisms, as
well as benchmarks for success and quality of educational outcomes. Therefore, the
existence of a curriculum in an educational institution is very important. The curriculum is
the heart of education (Null, 2012). If the curriculum does not have a heart, then it will not
be able to survive in various educational institutions, including Pondok pesantren.

In the context of education in pondok pesantren, as revealed by Nurcholis Madjid, the
term curriculum was not well known in the Pesantren world (pre-independence era), even
though educational material actually existed in Islamic boarding schools, especially in the
practice of teaching spiritual guidance and life skills training in Islamic boarding schools.
Therefore, most pesantren do not formulate the basics and objectives of the Pesantren
explicitly or implement them in the curriculum. In addition, the goals of Pesantren education
are often only determined by the policies of the kyai, in accordance with the development
of the Pesantren (Abawihda, R, 2002, Alam, N. A. R.:2018, Arsa, D. (2019).

Chalik, A (2002) categorizes the curriculum developed in pesantren. Where is the
curriculum in pesantren, it can be divided into 2 (two) types according to the type of pattern
of the pesantren itself, namely: 1) Salaf pesantren (traditional); The curriculum of the Salaf
pesantren, whose status is a non-formal educational institution, only studies classical books
which include: tauhid, tafsir, hadith, ushul figh, tasawuf, Arabic (nahwu, sharaf, balaghah
and tajwid), mantiq, akhlak. The implementation of the Pesantren curriculum is based on
the ease and complexity of knowledge or problems discussed in the book. Hence, there are
initial, intermediate, and advanced levels. 2) Modern pesantren; This type of Islamic
boarding school combines salaf pesantren and also formal education models by establishing
educational units such as SD/MI, SMP/MTs, SMA/SMK/MA, and even tertiary institutions.
The curriculum used is adapted to the Islamic education curriculum sponsored by the
Ministry of Religion in schools /Madrasah (Alam, N. A. R.:2018)

Child-Friendly Education is education that is open to involving children to participate
in all activities, social life and encourages the growth and development, and well-being of
children. Child-Friendly Education recognizes and respects children's rights to education,
health, opportunities to play and have fun, to protect against violence and harassment, to be
able to express views freely and participate in making decisions according to their capacity.
Schools also instill the responsibility to respect the rights of others, pluralism, and resolve
differences without resorting to violence (Senowarsito and Ulumudin:2012 Situmorang, J.
R. A., & Susanti, V. (2021),)

Senowarsito (2012) added that there are 9 indicators of Child-Friendly Education,
namely: first, cheerful, where children always feel happy doing activities and don't feel
bored; secondly, Safe and healthy, a situation that guarantees physical, psychological safety
and health; third, Attracting dynamic conditions that require an interest in developing
children's potential; fourth, Active, with participation shown by children, teachers/educators
and education staff and the community; fifth, Children's rights, guaranteeing the fulfillment
of children's rights such as the right to life, growth and development, protection and
participation in the educational / school environment. Then, sixth, asah, asih, asuh, is an
effective educational unit for students as a place to seek knowledge, give each other love
and care for children as the next generation of the nation; seventh, comfortable, is an



atmosphere that makes children feel at home in doing activities; eighth, Aspiratif, which is
an educational unit as an institution that always accommodates and seeks input from
children, teachers, education staff and the community; ninth, Communicative / there is an
active relationship between children, teachers, education staff and the community to create
a transparent and accountable atmosphere.

Basically, the development of Child-Friendly Pesantren is a solution to protect
children from violence and radicalism in Pondok Pesantren. First, Article 28 B (2) of the
1945 Constitution: Every child has the right to survival, growth, and development and is
entitled to protection from violence and discrimination. Second, Law No. 18 of 2019
concerning Islamic Boarding Schools. Third, Law no. 35 of 2014 concerning Amendments
to Law no. 23 of 2002 concerning Child Protection. One of the articles reads:(1) Children
within and within the education unit are required to receive protection from acts of physical,
and psychological violence, sexual crimes, and other crimes committed by educators,
educational staff, fellow students, and/or other parties”. In paragraph two it is stated as
follows: (2) The protection referred to in paragraph (1) is carried out by educators,
educational staff, government officials, and or the community.

The Child-Friendly Pesantren itself is a program in the field of education that aims
to create a fun and good learning environment for children's development from a religious
and scientific perspective. This is due to several reasons including first, the creation of a
negative image of Pondok pesantrens. Second, the increasing level of child delinquency and
violence experienced by adolescents. Third, the importance of character education and good
moral education. Fourth, spending (dropout) on students who live in dormitories. Fifth, there
is a UNICEF (United Nations International Children's Emergency Fund) program, which is
child-friendly. or with terms in our educational domain, such as "Child-Friendly Education
(PRA). In its implementation in the world of education, it is described as follows: The
application of Child-Friendly Islamic Boarding Schools is to socialize the entire educational
structure, namely Teachers, Santri, and learning methods which include giving rewards and
punishments, then upgrading educational facilities based on the main purpose of this
program (Albert,2022 Rizkiyanti, C. A., & Murty, A. . (2019).

Teachers as instructors are required to be able to provide fun learning models for
Santri, and provide comfort without being serious about learning as well as the absorption
of Santri knowledge is the result of the application of this program, as well as infrastructure
facilities such as sanitation, playgrounds or places to study, learning methods such as
curriculum and so on. (Abawihda, R, 2002)

METHODOLOGY
Model and Design

The program evaluation model used is the CIPP model (Context, Input, Process,
Product) developed by Daniel Stufflebeam. Evaluation is carried out for each program sub-
component, including evaluation of context, input, process, and product. The evaluation
design used is a time series design. The method used is mixed methods which encourage
evaluators to use multiple sources and methods, both quantitative methods and qualitative
methods (Mahmudi, 2011)

Context evaluation is a need assessment of the need for a child-friendly pesantren
program. The target of the evaluation includes the problems faced by pesantren managers
with acts of violence, discrimination, and harassment occurring in pesantren and other
actions that are not child-friendly. From the results of the context evaluation, it can be
concluded that the main mission of the child-friendly pesantren program is developed,
understood, and carried out by the management of the Pesantren and the community



Input evaluation focuses on gathering information on child-friendly Islamic boarding
school guidelines which are sourced from child-friendly pesantren manuals and their
implementation techniques issued by the Ministry of Religion and the Ministry of Women's
Empowerment and Child Protection of the Republic of Indonesia and profiles of pesantren
leaders, asatidz boards, students and the community within the pesantren, but they do not
yet understand the concepts, guidelines and technical instructions for child-friendly Islamic
boarding schools

Evaluation of the process relates to the study of how far the implementation of the
child-friendly boarding school program is running effectively and the formation of a child-
friendly pesantren team that understands the concept of child-friendly boarding schools and
has the relevant competencies for the development of a child-friendly pesantren program.
Process evaluation is a formative evaluation so the findings from the process evaluation
need to be conveyed as feedback to related parties, especially pesantren residents and
society in general.

Product evaluation is related to the activities of collecting various information
regarding the results of program implementation, comparing them with standards, and
making decisions regarding the components of program objectives. Product evaluation in
this program evaluation includes output and impact evaluation. Output evaluation is
different from impact evaluation, output evaluation is directed at the direct results of the
program, both changes in program success indicators, the abilities of the child-friendly
pesantren program development team, and the performance of leaders, asatidz boards after
program implementation. Impact evaluation or impact is more in the nature of monitoring
the sustainability of post-program implementation and learning activities (Guanabara: 2006)

Data Structures and Instruments

The data used are quantitative data and qualitative data. Meanwhile, instruments
were developed to reveal the necessary data, both quantitative and qualitative data. Data
structures and instrumentation models were developed for the implementation of the entire
program evaluation process.

Data analysis

Quantitative data analysis in the evaluation of this program was obtained using three
kinds of data, namely: questionnaires, observations, increased learning outcomes
(normalized N-gain), and test results data which were analyzed and evaluated. Testing the
validity of the test includes the validity of the items, reliability, level of difficulty, and
discriminating power.

Qualitative data analysis was obtained and analyzed by means of transcription,
sorting, and organizing based on the type of information source. 1) All data is reflected in
its overall meaning and then concluded and recorded ideas from the results of meaning.
2) observation sheet instruments, interview guidelines, and document analysis. The data
is analyzed carefully, then the researchers interpret the analysis and draw conclusions
containing the essence of the entire series of research activities and make
recommendations. The qualitative data is triangulated based on the acquisition of one data
source with another. Data triangulation means comparing and checking back the degree
of trust in information obtained through different times and tools in qualitative methods
(Guanabara et al., n.d.). Triangulation of data from this study was obtained by cross-
checking information between one informant and another. As for several kinds of
triangulation techniques, in this study, the source triangulation technique was used.
Source triangulation is a technique used by comparing and back-checking the degree of
trust in information obtained through different times and tools in qualitative methods



(Guanabara et al., n.d.). This evaluation method is used by comparing (1) the results of
interviews with the results of observations, (2) the perspectives of pesantren leaders,
teachers, and students regarding the implementation of child-friendly pesantren programs

Program Evaluation Implementation Organization

Planning, implementation, and preparation of evaluation reports on child-friendly
programs are carried out by evaluators (researchers). Evaluators work before the program is
evaluated, namely to plan including preparing instruments and data collection, data analysis,
and preparing reports. The results consist of two categories of data, namely: (1) Open
inquiry-based child-friendly pesantren pre-program conditions data which will be used to
compare with the final result data. After implementing the program for the purpose of a
summative evaluation of the effectiveness of the Open Inquiry-based child-friendly
pesantren program; and (2) data describing the condition of students, teachers, educators,
learning tools, and supporting facilities used to be anticipated in the program planning and
implementation. The task of the Evaluator (Researcher) is to carry out a program evaluation
of the implementation of the child-friendly program. Evaluation is carried out at all stages of
implementing the program. In order to achieve consistency in collecting and analyzing data,
as well as reporting findings. Report preparation is based on each stage of the program based
on open inquiry.

The evaluator produces a report and submits it to related parties, namely the leadership of
the Pesantren, the communication forum for the Pondok Pesantren in West Sumatra province,
and the Regional Office of the Ministry of Religion of West Sumatra province. Furthermore,
it is used for making decisions in further planning. If there are important findings, they need
to be followed up.

RESULT

The results of the evaluation of the child-friendly pesantren program are described in the
schematic below:

Child-Friendly Pesantren of the Government
Not been optimally implemented

Issued manuals for child-friendly
pesantren and technical instructions
for implementing child-friendly

R

Realities Leader of Pesantren Not running as expected.

-Violence Teachers - Not all pesantren have a PRA team

-Discrimination Santri - Team members do not have relevant
competencies

-Abuse Public environment

Schematic of Child-Friendly Pesantren Program Evaluation Result

First, from the context evaluation, it was found that violence, discrimination, and
harassment were still occurring at the average Islamic boarding school in West Sumatra
province, but in terms of volume, there was a decrease compared to before the existence of



the child-friendly pesantren program. Second, the guidelines for the child-friendly Islamic
boarding school program issued by the Ministry of Religion the Ministry of Women's
Empowerment and Child Protection of the Republic of Indonesia as an input has not been
socialized optimally. Although the Pesantren leaders, teacher boards, educators, santris, and
the community in general are aware of the existence of a child-friendly pesantren program
but do not yet understand the concepts, guidelines, and technical instructions of child-
friendly pesantren. Third, monitoring which is designed to reveal the strengths and
weaknesses of the implementation of the child-friendly pesantren program from the results
of the process evaluation has not been optimally implemented. In addition, the evaluation
results found that not all Pondok pesantren have a child-friendly pesantren development
team. As for pondok pesantren which already has a child-friendly pesantren team, the team
members do not yet have the relevant competencies. Evaluation of products or outputs and
results designed to assess program results and program sustainability shows that the child-
friendly pesantren program launched and developed by the government and Pondok
pesantren, in general, has not run as expected.

CONCLUSION

The importance of evaluating the child-friendly pesantren program is as a
recommendation material for program improvement because program evaluation will
produce new innovations in the development of child-friendly pesantren programs and
provide input to related parties to what extent the effectiveness of the program is carried out
in correcting the weaknesses of previous programs so that new innovation programs can be
implemented goes well. From the evaluation results of the child-friendly Islamic boarding
school program in West Sumatra province described in the article, the parties involved in
implementing programs can innovate and explore how far the child-friendly pesantren
program implemented is valid and suitable for current needs.

Evaluation of the child-friendly pesantren program is also not appropriate if it is seen
as a final result, because it will be continuously revised and its effectiveness will be
increased in accordance with the development of educational science.
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